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EYFS at Kestrel Mead Primary Academy

• The purpose of the curriculum and provision at Kestrel Mead is to support children in developing a 
lifelong love of learning through becoming curious, resilient, respectful and compassionate.

• Our carefully constructed curriculum ensures all our children feel valued and represented through 
faith, culture, interests and  beliefs. We offer a highly enriched curriculum, both indoor and out, giving 
children opportunities to experiences beyond the every day. The ability to learn is underpinned by the 
teaching of basic skills, knowledge, concepts and values. 

• Community involvement is an essential part of our curriculum as we celebrate our local 
environment, learning new skills to enable the children to take an active role in events throughout the 
year. Throughout their time in EYFS, the children develop a sense of belonging to our school 
community, ready for transition into year 1 the following academic year. They have the confidence and 
skills to make decisions and self-evaluate, make connections and become lifelong learners. 

We intend to: 

• Provide a curriculum that offers children a wide range of opportunities ensuring that we do not 
expect children to aspire to things they have never encountered. 

• Work on broadening children’s experiences providing opportunities to try new things and 
encouraging them to relish a new challenge.

• Provide high expectations encouraging them to develop perseverance and self-belief so that they 
can problem solve and achieve far more than they expected. 

• Provide a learning environment that helps children achieve their potential and support those who 
need additional help in order to maximise their chances of achieving the Early Learning Goals. 

• Provide children opportunities to develop their sense of wellbeing and ability to regulate their 
feelings so that they feel confident in our community and are equipped to be the best they can be.

• Continue to develop the skills and expertise of staff working in EYFS through regular and 
comprehensive professional development either run by the EYFS Lead or attending courses run by other 
providers.





Communication & Language

“The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth 

interactions from an early age form the foundations for language and cognitive development. The number and quality of the 

conversations they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what 

children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build children's 

language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then 

providing them with extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to 

thrive. Through conversation, story-telling and role play, where children share their ideas with support and modelling from their teacher, 

and sensitive questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language 

structures.”
ELG: Listening, Attention and Understanding Teaching & 

Support from 

Adults 

Enabling 

Environments 

- Listen attentively and respond to what they hear with relevant questions, comments and actions 

when being read to and during whole class discussions and small group interactions; 

- Make comments about what they have heard and ask questions to clarify their understanding; 

- Hold conversation when engaged in back-and-forth exchanges with their teacher and peers.
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ELG: Speaking
- Participate in small group, class and one-to-one discussions, offering their own ideas, using 

recently introduced vocabulary; 

- Offer explanations for why things might happen, making use of recently introduced vocabulary 

from stories, non-fiction, rhymes and poems when appropriate; 

- Express their ideas and feelings about their experiences using full sentences, including use of past, 

present and future tenses and making use of conjunctions, with modelling and support from their 

teacher.

Educational Programmes 
and Early Learning Goals 

Physical Development 

“Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active 

lives. Gross and fine motor experiences develop incrementally throughout early childhood, starting with sensory 

explorations and the development of a child’s strength, co-ordination and positional awareness through tummy 

time, crawling and play movement with both objects and adults. By creating games and providing opportunities for 

play both indoors and outdoors, adults can support children to develop their core strength, stability, balance, spatial 

awareness, co-ordination and agility. Gross motor skills provide the foundation for developing healthy bodies and 

social and emotional well-being. Fine motor control and precision helps with hand-eye co-ordination, which is later 

linked to early literacy. Repeated and varied opportunities to explore and play with small world activities, puzzles, 

arts and crafts and the practice of using small tools, with feedback and  support from adults, allow children to 

develop proficiency, control and confidence.”
ELG: Gross Motor Skills Teaching & 

Support from 

Adults 

Enabling 

Environments

- Negotiate space and obstacles safely, with consideration for themselves and 

others; 

- Demonstrate strength, balance and coordination when playing; - Move 

energetically, such as running, jumping, dancing, hopping, skipping and climbing.
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ELG: Fine Motor Skills

- Hold a pencil effectively in preparation for fluent writing 

– using the tripod grip in almost all cases; 

- Use a range of small tools, including scissors, paint brushes and cutlery; - Begin 

to show accuracy and care when drawing.



Literacy 

                      “It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language      

comprehension and word reading. Language comprehension (necessary for both reading and writing) starts from birth. It only 

develops when adults talk with children about the world around them and the books (stories and non-fiction) they read with 

them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the speedy working out 

of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing 

involves transcription (spelling and handwriting)  and composition (articulating ideas and structuring them in speech, before 

writing).”
ELG: Comprehension Teaching & Support 

from Adults 

Enabling 

Environments

- Demonstrate understanding of what has been read to them by retelling stories and 

narratives using their own words and recently introduced vocabulary; 

- Anticipate – where appropriate – key events in stories; 

- Use and understand recently introduced vocabulary during discussions about stories, 

non-fiction, rhymes and poems and during role-play.
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ELG: Word Reading

- Say a sound for each letter in the alphabet and at least 10 digraphs; - Read words 

consistent with their phonic knowledge by sound-blending; 

- Read aloud simple sentences and books that are consistent with their phonic 

knowledge, including some common exception words.
ELG: Writing

- Write recognisable letters, most of which are correctly formed; 

- Spell words by identifying sounds in them and representing the sounds with a letter 

or letters; 

- Write simple phrases and sentences that can be read by others.

Mathematics

“Developing a strong grounding in number is essential so that all children develop the necessary building 

blocks to excel mathematically. Children should be able to count confidently, develop a deep 

understanding of the numbers to 10, the relationships between them and the patterns within those 

numbers. By providing frequent and varied opportunities to build and apply this understanding - such as 

using manipulatives, including small pebbles and tens frames for organising counting - children will 

develop a secure base of knowledge and vocabulary from which mastery of mathematics is built. In 

addition, it is important that the curriculum includes rich opportunities for children to develop their 

spatial reasoning skills across all areas of mathematics including shape, space and measures. It is 

important that children develop positive attitudes and interests in mathematics, look for patterns and 

relationships, spot connections, ‘have a go’, talk to adults and peers about what they notice and not be 

afraid to  make mistakes.”

ELG: Number Teaching 

& Support 

from 

Adults 

Enabling 

Environments

- Have a deep understanding of number to 10, including the composition of 

each number; 

- Subitise (recognise quantities without counting) up to 5; 

- Automatically recall (without reference to rhymes, counting or other aids) 

number bonds up to 5 (including subtraction facts) and some number bonds 

to 10, including double facts.
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ELG: Numerical Patterns

- Verbally count beyond 20, recognising the pattern of the counting system; 

- Compare quantities up to 10 in different contexts, recognising when one 

quantity is greater than, less than or the same as the other quantity; 

- Explore and represent patterns within numbers up to 10, including evens 

and odds, double facts and how quantities can be distributed equally.



Expressive Arts & Design  

The development of children’s artistic and cultural awareness supports their imagination and creativity. It is 

important that children have regular opportunities to engage with the arts, enabling them to explore and play with 

a wide range of media and materials. The quality and variety of what children see, hear and participate in is crucial 

for developing their understanding, self-expression, vocabulary and ability to communicate through the arts. The 

frequency, repetition and depth of their experiences are fundamental to their progress in interpreting and 

appreciating what they hear, respond to and observe.
ELG: Creating with Materials Teaching & 

Support from 

Adults 

Enabling Environments

- Safely use and explore a variety of materials, tools and techniques, 

experimenting with colour, design, texture, form and function; 

- Share their creations, explaining the process they have used; 

- Make use of props and materials when role playing characters in 

narratives and stories.
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ELG: Being Imaginative and Expressive

- Invent, adapt and recount narratives and stories with peers and 

their teacher; 

- Sing a range of well-known nursery rhymes and songs; Perform 

songs, rhymes, poems and stories with others, and – when 

appropriate – try to move in time with music. 

Understanding the World 

“Understanding the world involves guiding children to make sense of their physical world and their 

community. The frequency and range of children’s personal experiences increases their knowledge and 

sense of the world around them – from visiting parks, libraries and museums to meeting important 

members of society such as police officers, nurses and firefighters. In addition, listening to a broad 

selection of stories, non-fiction, rhymes and poems will foster their understanding of our culturally, 

socially, technologically and ecologically diverse world. As well as building important knowledge, this 

extends their familiarity with words that support understanding across domains. Enriching and widening  

children’s vocabulary will support later reading comprehension.”
ELG: Past and Present Teaching & Support 

from Adults 

Enabling Environments

- Talk about the lives of the people around them and their 

roles in society; - Know some similarities and differences 

between things in the past and now, drawing on their 

experiences and what has been read in class; 

- Understand the past through settings, characters and events 

encountered in books read in class and storytelling.
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ELG: People, Culture and Communities

- Describe their immediate environment using knowledge from 

observation, discussion, stories, non-fiction texts and maps; 

- Know some similarities and differences between different 

religious and cultural communities in this country, drawing on 

their experiences and what has been read in class; 

- Explain some similarities and differences between life in this 

country and life in other countries, drawing on knowledge 

from stories, non-fiction texts and – when appropriate – maps.
ELG: The Natural World

-Explore the natural world around them, making observations 

and drawing pictures of animals and plants; 

- Know some similarities and differences between the natural 

world around them and contrasting environments, drawing on 

their experiences and what has been read in class; 

- Understand some important processes and changes in the 

natural world around them, including the seasons and 

changing states of matter.



Personal, Social & Emotional

“Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives and is fundamental to their 

cognitive development. Underpinning their personal development are the important attachments that shape their social world. Strong, warm 

and supportive 9 relationships with adults enable children to learn how to understand their own feelings and those of others. Children should 

be supported to manage emotions, develop a positive sense of self, set themselves simple goals, have confidence in their own abilities, to 

persist and wait for what they want and direct attention as necessary. Through adult modelling and guidance, they will learn how to look after 

their bodies, including healthy eating, and manage personal needs independently. Through supported interaction with other children, they 

learn how to make good friendships, co-operate and resolve conflicts peaceably. These attributes will provide a secure platform from which 

children can  achieve at school and in later life.”
ELG: Self-Regulation Teaching & 

Support from 

Adults 

Enabling 

Environments

- Show an understanding of their own feelings and those of others, and begin to regulate their behaviour 

accordingly; 

- Set and work towards simple goals, being able to wait for what they want and control their immediate impulses 

when appropriate; 

- Give focused attention to what the teacher says, responding appropriately even when engaged in activity, and 

show an ability to follow instructions involving several ideas or actions.
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ELG: Managing Self

- Be confident to try new activities and show independence, resilience and perseverance in the face of challenge; 

- Explain the reasons for rules, know right from wrong and try to behave accordingly; 

- Manage their own basic hygiene and personal needs, including dressing, going to the toilet and understanding 

the importance of healthy food choices.
ELG: Building Relationships

- Work and play cooperatively and take turns with others; 

- Form positive attachments to adults and friendships with peers; 

- Show sensitivity to their own and to others’ needs.



The Characteristics of Effective Teaching & Learning 
In planning and guiding what children learn, practitioners must reflect on the different rates at which children are developing and adjust their practice appropriately.

Three characteristics of effective teaching and learning are:

• playing and exploring - children investigate and experience things, and ‘have a go’

• active learning - children concentrate and keep on trying if they encounter difficulties, and enjoy achievements

• creating and thinking critically - children have and develop their own ideas, make links between ideas, and develop strategies for doing things

Creating & Thinking Critically

Take part in simple pretend play. For example, they might use an object like a 

brush to pretend to brush their hair, or ‘drink’ from a pretend cup. 

Sort materials. For example, at tidy-up time, children know how to put different 

construction materials in separate baskets.

Review their progress as they try to achieve a goal. Check how well they are doing.

Solve real problems: for example, to share nine strawberries between three 

friends, they might put one in front of each, then a second, and finally a third. 

Finally, they might check at the end that everyone has the same number of 

strawberries

Use pretend play to think beyond the ‘here and now’ and to understand another 

perspective. For example, a child role-playing the billy goats gruff might suggest 

that “Maybe the troll is lonely and hungry? That’s why he is fierce.”

Know more, so feel confident about coming up with their own ideas.

Make more links between those ideas.

Concentrate on achieving something that’s important to them. They are 

increasingly able to control their attention and ignore distractions.

Playing & Exploring

Realise that their actions have an effect on the world, so they want to keep 

repeating them.

Reach for and accept objects. Make choices and explore different resources and 

materials.

Plan and think ahead about how they will explore or play with objects.

Guide their own thinking and actions by talking to themselves while playing. For 

example, a child doing a jigsaw might whisper under their breath: “Where does 

that one go? – I need to find the big horse next.”

Make independent choices.

Do things independently that they have been previously taught.

Bring their own interests and fascinations into early years settings. This helps 

them to develop their learning.

Respond to new experiences that you bring to their attention.

Active Learning

Participate in routines, such as going to their cot or mat when they want 

to sleep.

Begin to predict sequences because they know routines. For example, 

they may anticipate lunch when they see the table being set or get their 

coat when the door to the outdoor area opens.

Show goal-directed behaviour. For example, babies may pull themselves 

up by using the edges of a low table to reach for a toy on top of the table. 

Toddlers might turn a storage box upside down so they can stand on it 

and reach up for an object.

Use a range of strategies to reach a goal they have set themselves.

Begin to correct their mistakes themselves. For example, instead of using 

increasing force to push a puzzle piece into the slot, they try another piece 

to see if it will fit.

Keep on trying when things are difficult.



Continuous Provision & Enhancement Planning 

‘Continuous Provision’ is not just ‘the provision that is continuously available’. Children need to have familiar resources that they can revisit and reuse for different purposes over time. Within area of 
provision there is a variety of interesting and stimulating resources that engage children and have the potential to extend their learning. This is our Continuous Provision, and it supports the adults to 

depend, develop and consolidate  the children’s knowledge, skills and understanding. The selection of resources are based on common play behaviours and progression of skills documents In addition to 
the continuous provision, Teachers each plan a weekly indoor, and outdoor enhancement for their bases. These enhancements are decided in joint planning meetings and are led by the children’s current 
stages of development and interests. X2 enhancement should be Literacy focused, x1 enhancement should be Maths focused and x5 alternate between other areas of learning and provision. Objectives 

are tracked to ensure full coverage of EYFS curriculum within our long-term plan. 

Ensure that from Spring 2 ELGs are 
included when planning your 
enhancement.

Please prepare resources for your 
indoor enhancement for both bases.



Common Play Behaviours 

We want children to play, explore, investigate and interpret in ways that are personal to them, so we do not specify one way to use the resources provided. Teachers know what 
children usually do in the areas of provision when there is no adult. So, we have provided resources that support and challenge that ‘common play behaviour’. 
Leaders and teachers reflected on and identified the common play behaviours seen in all areas of their provision. These behaviours were then implicitly levelled over 3 broad levels – 
emergent, mid – level and high level and resources lists were created to ensure both support and challenge at each level. The levelling is ‘implied’ - children are not told which resources they 
can/cannot use based on ability. Instead, teachers know that it is there and will guide children to access resources suited to their needs but to that children it just looks like a collection of 
interesting resources for them to experiment with.
A copy of our Kestrel Mead Common Play Behaviours document can be found here: S:\0. 2021-22\2. Teaching and Learning\1. ALL PLANNING\EYFS Planning\Common Play Behaviours 

A copy of our Kestrel Mead Progression of Skills document can be found here: S:\0. 2021-22\2. Teaching and Learning\1. ALL PLANNING\EYFS Planning\Common Play Behaviours

(Working with the revised EYFS: Principles into Practice, Julian Grenier)









Reception Long Term Plan







EYFS Long Term Maths Plan





EYFS Long Term English & Phonics Plan









PE 



Knowledge Organisers



Assessment in EYFS
Formative assessment           Summative assessment
-   Observations                                    - External and Internal Baseline (Autumn 1)
- Monitoring                                      - Data point 2 (Spring) and 3 (Summer)
- Marking and feedback                  - Phonics assessments
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